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THE TEACHER CANDIDATE INTERNSHIP 

POLICIES and PROCEDURES 
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INTRODUCTION 

This handbook is to guide teacher candidates, supervising clinical faculty, university faculty, 

administrators, university supervisors, and other personnel involved in the teacher candidate internship. In 
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development needs of public schools. The internship experience is a rare opportunity for teaching 

colleagues to work together to improve teaching effectiveness. The mentors frequently sharpen their 

instructional skills by articulating why they do what they do; the novices can afford to take risks in a 

supportive environment. Clinical faculty benefit from their teacher candidate’s enthusiasm; novices 

benefit from their clinical faculty’s experience. Professionally aligning oneself with a colleague feels 

good. For too long, the isolation of teaching has frustrated novices and veterans alike. Knowing that you 

can solve problems and make collegial decisions supports the creation of trusting and lasting 

relationships. 
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Key assessments required by the teacher candidates aligned with these standards to ensure that candidates 

demonstrate proficiency in the core knowledge and skills of their discipline. 

 
INTASC STANDARDS FOR TEACHERS 

The Learner and Learning 
● Standard #1: Learner Development. The teacher understands how learners grow and develop, 

recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 

● Standard #2: Learning Differences. The teacher uses understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

● Standard #3: Learning Environments. The teacher works with others to create environments 
that support individual and collaborative learning, and that encourage positive social interaction, 
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learners, families, colleagues, other school professionals, and community members to ensure 
learner growth, and to advance the profession. 

CAEP Standard 1 

Candidate Knowledge, Skills, and Professional Dispositions 
• Standard #1: Content and Pedagogical Knowledge. The provider ensures that candidates 

develop a deep understanding of the critical concepts and principles of their discipline  and 
facilitates candidates’ reflection of their personal biases to increase their understanding and 
practice of equity, diversity, and inclusion. The provider is intentional in the development of 
their curriculum and clinical experiences for candidates to demonstrate their ability to 
effectively work with diverse P-12 students and their families 

o R1.1: The Learner and Learning:  The provider ensures candidates are able to 
apply their knowledge of the learner and learning at the appropriate progression 
levels. Evidence provided should demonstrate that candidates are able to apply 
critical concepts and principles of learner development (InTASC Standard 1), 
learning differences (InTASC Standard 2), and creating safe and supportive learning 
environments (InTASC Standard 3) in order to work effectively with diverse P-12 
students and their families. 

o R1.2: Content: The provider ensures candidates are able to apply their knowledge of 
content at the appropriate progression levels. Evidence provided demonstrates 
candidates know central concepts of their content area (InTASC Standard 4) and are 
able to apply the content in developing equitable and inclusive learning experiences 
(InTASC Standard 5) for diverse P-12 students.  

o R1.3: Instructional Practice:  The Provider ensures that candidates are able to apply 
their knowledge of InTASC standards relating to instructional practice at the 
appropriate progression levels. Evidence demonstrates how candidates are able to 
assess (InTASC Standard 6), plan for instruction (InTASC Standard 7), and utilize a 
variety of instructional strategies (InTASC Standard 8) to provide equitable and 
inclusive learning experiences for diverse P-12 students. Provides ensure candidates 
model and apply national or state-
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REQUIREMENTS FOR A STUDENT TEACHER INTERNSHIP 

The following requirements must be completed and on file with the Office of Clinical Experiences, 

Education Building, Suite 1107. See OCE website for deadlines 

1. Passing scores on Praxis Subject Assessment(s), including individual sub-test scor9 Tc 0.009 Tw 0.uB[(t)-2.7 (e)-10.7 (st)]TJ
6 (e70 Tw  ( )22 (s)-
0 Tc10.7P8 )-6 (o).l</MCID 9(P)3.7 (ass)10.6 (i)-2.7 (n)2 (g)]TJ
0 Tc 0 Tw 3.054 0 Td
( )Tj
0.002 Tc -0.002 Tw 0.228 0 Td
[(sco)12.9 (r)-1.9 (es)]TJ
t

https://www.doe.virginia.gov/teaching-learning-assessment/teaching-in-virginia/teacher-licensure/licensing-forms-information
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POLICIES AND PROCEDURES FOR INTERNSHIP 

INTERNSHIP CALENDAR 
Each semester, the Office of Clinical Experiences develops a calendar for the teacher candidate 

internship. The calendar provides the beginning and ending dates of each placement. All teacher 

candidates must complete either a 6-, 10-, 14-week, or yearlong internship experience. The length of the 

experience is based upon the candidate’s program of study and the unique needs of the teacher candidate. 

You are expected to stay until the end of your assigned internship experience. Additional time may be 

necessary. This would be determined by feedback from clinical faculty, supervisors, and administrators. 

SCHOOL CALENDAR 
The teacher candidate is expected to follow the arrival and dismissal times established by the 

school for its regular teaching staff and to follow the clinical faculty’s daily schedule, including any 

assigned lunch, bus, or playground supervision. Teacher candidates are expected to follow the set school 

hours and have the same availability as the clinical faculty on any flex days, virtual or asynchronous days 

set by the school. Attendance is expected at all faculty meetings, staff development workshops, open 

houses, parent-teacher conferences, IEP meetings, and other professional activities. Teacher 

candidates follow the holiday schedule of the school division/district to which they have been assigned, 

not the University calendar or holiday schedule. 

ABSENCE POLICY 
Teacher candidates are expected to be at their assigned schools every day. Teacher candidates are 

required to sign in and sign out each day at their assigned schools immediately upon arrival and departure. 

Absences from internship are acceptable only in case of personal illness or death in the immediate 

family22 ned1.2 2 2 Tn and
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https://www.odu.edu/sites/default/files/2024/documents/assessing-teacher-candidate-dispositions.pdf
https://cieesodu.org/initiatives/restraint-and-seclusion/
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1. The teacher candidate may be placed in a second placement. This MAY result in an extended 

student teaching period. OR 

2. The candidate may be counseled out of the program. 

Both options could occur only after a discussion with the candidate, the university supervisor, and the 

director of clinical experiences. Withdrawal procedures from teacher candidate internship requires significant 

discussion. The Director of Clinical Experiences will inform the school division/district human resources 

office; please do not reach out to human resources directly. The procedure for withdrawal from the course 
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• Become familiar with other daily procedures (i.e., staff check-in, check-out, bulletins, mailbox 

check, etc.) 

• Complete the Assessment of the Instructional Environment and discuss with University 

Supervisor at first visit. 

Teaching the Class – Teacher candidates should plan to assume control of the class gradually. To help 

this process, the teacher candidate should do the following: 

• Plan cooperatively for instruction. The plans should include, but not be limited to, instructional 

goals and objectives, anticipatory set, the subject material to be covered, the instructional 

procedures to be used, specific modifications for learners with special needs/disabilities, lesson 

closure, the audiovisual materials and / or other supplies to be incorporated, procedures to 

objectively evaluate learners’ achievement, and criteria for making adjustments in instruction. 

Some programs at ODU require different or additional elements in their lesson plans and teacher 

candidates should be prepared to discuss these with their university supervisor. 

• Provide clinical faculty and university supervisor with copy of lesson plans and all ancillary 

materials at least 3 days prior to teaching. This allows for review and feedback. 

• Systematically introduce a variety of teaching materials and strategies and evaluate the impact 

of each to determine those which are most appropriate. Please see section two – impact on 

student learning for further detailed instructions on how to conduct this unit. 

• Develop and implement procedures for managing the class effectively during instruction based on 

academic and behavioral strengths and weakness, including group/individual techniques. 

• Develop strategies to directly teach those learners who display difficulty in complying with 

classroom routine/expectations. 

• Maintain sensitivity to learners from culturally, linguistically, socially, and economically diverse 

backgrounds. 

• Determine the learners’ development levels and provide commensurate instruction. 

• Participate in the evaluation and documentation of learners’ progress and attendance. 

• Demonstrate an ability to continually assume greater responsibility in conducting the classes. 

• Ethics – Be fair and consistent and demonstrate a belief that all learners can develop their skills 

and increase their knowledge. Your learners will respond to the level of expectations set for them. 

Professional Obligations – Teacher candidates must be responsible for their professional growth. To 

accomplish this, candidates should do the following: 

• Confirm school dress code prior to start of placement. Professional attire is a must. The 

Monarch Clothing Closet is available for any student in need. Reach out to  
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CHECKLIST OF TEACHER CANDIDATES’ INTERNSHIP EXPERIENCES 
The selected experiences listed below are generally present in the internship situation. 
Experience will vary according to the type of school you are in and the method employed 
by your clinical faculty, as well as the subject matter taught. 

Upon Completion of Described 
Experience Check Column Date 

Knowledge of Educational Expectations   

Review terminology of essential elements of instruction (focus, objective(s), instructional input, monitor and 
adjust, practice, closure) 

  

Relate Bloom's Taxonomy and other applicable learning theories to formulation of lesson objectives and 
questioning strategies 
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• Familiarizing the teacher candidate with excuse forms, hall passes, and other standard 

school forms. 
• Reviewing and implementing the Student Handbook and the Faculty Handbook. 
• Explaining and demonstrating/modeling procedures for notifying parents regarding 

grades and/or discipline policies including letters, phone calls, and conferences. 
 

3. Acquainting the teacher candidate with tasks. The clinical faculty should: 
• Make the teacher candidate aware of the school calendar, announcements, schedules, or 

changes in the daily routine. 
• Schedule the teacher candidate for assistance with lunch, recess, assembly, detention 

duties, clubs, sports, etc. 
• Provide teacher candidates with information and skills to complete the range of routine 

tasks such as lunch counts, tardy students, hall passes, signed excuses, bathroom 
procedures, etc. 

• Review division/district, school, and department policies regarding; attendance, lunch, 
playground, nurse, counselor, lockers, phone and leaving/returning to school. 

• Define authority and legal requirements of the teacher candidate in emergency situations 
(i.e. acts of violence, bomb threat, fire). 

 
4. Providing a desk or workplace, necessary instructional materials, resources, supplies and 

equipment. The clinical faculty should: 
• Supply copies of textbooks, curriculum guides, charts, planning book, etc. 
• Explain the school’s policy of the use of copiers and paper allotments. 
• Take time to teach the teacher candidate how to use copiers, media equipment and other 

machines including computers. 
 

5. Guiding lesson plans and material development. The clinical faculty should: 
• Explain goals and objectives in relation to scope and sequence. 
• Assist the teacher candidates in examining the Standards of Learning for the grade level 

they are assigned. 
• Assist the teacher candidates in examining and discussing the clinical faculty’s plans and 

the reasons for choice of methods, materials, and activities. 
• Give specific help in the selection of instructional materials, including outside resources. 
• Assist the teacher candidate in developing his/her/their own teaching plans. 
• Demonstrate how to provide for individual learner differences. 
• Identifying and demonstrating methods to check for learner understanding and model 

how to monitor and adjust teaching. 
• Give constructive feedback on lesson plans before and after lesson. 
• Assist the teacher candidate in preparing a substitute folder. 

 
6. Providing for positive learning experiences. The clinical faculty should: 

• Offer specific suggestions through various models (oral, written, and modelling) for 
developing effective teaching techniques. Provide both positive feedback and 
constructive feedback. Limit suggested changes to two or three at any one specific time. 
Monitor progress on the teacher candidate growth in the suggested areas. 
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• Gradually increase teaching responsibilities for teacher candidate until full-time 

responsibility for the classroom is achieved. Then, gradually decrease them at the end of 
the semester, allowing for a maximum amount of full-time teaching. 

• MODEL effective teaching techniques when appropriate, even near the end of the 
internship experience. 

7. Modeling assessment of students’ performance, grades, records, diagnostic tests, and 
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RESPONSIBILITIES OF 
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RECOMMENDED TIMELINE 

The internship semester is the most important semester in the professional teacher preparation 

program. The internship semester demands and should receive full attention. Unlike practicum 

experiences, the internship / student teaching experience will require the candidate to be a teacher five 
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• Grades Impact on Student Learning project. 
• Meets with teacher candidate and clinical faculty to discuss the final internship evaluation. 
• Is readily available for advice/support for either the teacher candidate and/or clinical faculty. 
• Submits final grade and internship evaluation to the Office of Clinical Experiences. 

 
QUESTIONS FROM CLINICAL FACULTY 

There are some questions that are asked commonly asked by clinical faculty. Many of these 

questions cannot be answered unequivocally, but perhaps 
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What do teacher candidates want clinical faculty to do? 

When surveyed, teacher candidates’ rate “being observed and receiving feedback on a regular 

basis from their clinical faculty” as their greatest need. It is difficult to imagine that a clinical faculty and 

teacher candidate can spend many hours each week in the same classroom without communicating about 
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TEACHER CANDIDATE ASSIGNMENTS 

Assessment of The Instructional Environment, Impact on Student 
Learning, and Professional Portfolio 
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ASSESSMENT OF THE INSTRUCTIONAL ENVIRONMENT 

The Assessment of the Instructional Environment is completed during the first week of student 
teaching. The purpose of this assessment is to provide the teacher candidates with contextual information 
for planning and implementing effective instruction. The information shared will only be used for these 
purposes; student names are not required to complete the form. The objective is to gather information 
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 Learners with Other Health Impairments 
 Learners with Physical Disabilities 
 Learners with Speech and Language Disabilities 
 Learners with other disabilities (please identify) 
 Total Learners in Pull-out or Supplementary Programs 
 Specify Programs in your narrative statement 
 Learners who are unusually demanding of time or energy not identified in other 

categories (e.g., disruptive, withdrawn, dependent, etc.) 
 Learners with excessive absences and/or tardiness 

 
Rating 

Levels of Diversity by Category 

06 Twe3d
(06 Twe3d
>>BDC 
0 g
-0.006 Tc 0.00 Tm
[(R)8.8 (a)4.9 (tin)6.6 (g)]5.9 S8 re
f
183.12 59)6.6 (g)]5.9n 
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Planning & Instruction 

Teacher candidates will use the DCEPS lesson plan for their program to create a series of lessons. The 
plans MUST provide developmentally appropriate learning goals aligned with state standards, specific 
learning objectives, plans for communicating clear expectations to students, overall methods of 
instruction, and how to plan to assess student learning during the process (include pre-tests, formative 
assessments, and post- 
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Teacher Candidate:  Date Taught:  

Cooperating Teacher:  School / District:  

Grade:  Field Supervisor:  

Unit / Subject:  

Lesson Title / Focus:  

 
PLANNING AND PREPARATION 

 
Content Knowledge How was this lesson developed based on your research and knowledge of content 
and the discipline? 

Learner Differences How did this lesson develop because of your examination of research and data 
about student learning needs, how diverse students learn your content/lesson topic and how you can 
employ culturally sustaining pedagogies, difficulties students might have, gaps in their knowledge, assets 
they have, and so on? 

 
Outcomes/Goals What will students be expected to know or do because of this lesson? Are these learning 
target(s)/outcome(s) appropriate based on your prior assessment/knowledge of students’ understandings? 
Are your targets/outcomes observable and measurable? What are your essential questions that align with 
the outcomes? List all outcomes associated with this lesson. 

 



Old Dominion University Darden College of Education and Professional Studies 



Old Dominion University Darden College of Education and Professional Studies 

35 

 

 

 
Narrative 
Analysis of 
Pre-Test Data 

Candidate writes 
a narrative 
analysis of pre- 
test data that 
helps them make 
decisions about 
planning and 
instruction. 

Candidate narrative 
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 experiences that foster 

independent learning and 
accommodate learner 
differences and needs, 
which promotes critical 
and/or creative thinking. 

accommodate some learner 
differences and needs. 

  

Instruction     

Learning 
Environment 

Candidate 
develops a lesson 
plan sequence 
that fosters 
interactions 
guided by respect 
and rapport. 

Candidate develops a plan 
that encourages activities 
that establish positive 
interactions among 
students and fosters a 
respectful relationship 
between the teacher and 
individual students, 
reflecting sensitivity to 
students’ cultures and 
levels of development. 

Candidate develops a plan 
that encourages 
interactions steeped in 
civility and respected 
characterized between 
teacher and students and 
among students. 

These reflect general 
caring and are appropriate 
to the cultural and 
developmental differences 
among groups of students. 

Candidate develops a 
plan that encourages 
interactions, both 
between the teacher and 
students and among 
students, that reflects 
only occasional 
insensitivity or lack of 
responsiveness to 
cultural or developmental 
differences among 
students. 

Candidate develops a 
plan that fosters 
negativity, insensitivity 
to cultural 
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to gauge 
students’ levels 
of understanding. 

The alignment between 
assessment and lesson 
objectives is strong and 
clear. 

There is evidence of 
alignment between 
assessment and lesson 
objectives. 

The alignment between 
assessment and lesson 
objectives is not clear. 

are not appropriate for 
the knowledge and/or 
skills being assessed. 

Graphic 
Comparison of 
Pre/Post-test 
Data 

 
Candidate 
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Teacher candidate draws 
on an extensive repertoire 
to suggest specific 
alternative actions and 
predict the likely success 
of each. 

Teacher candidate engages 
in self-reflection of 
teaching practice but does 
not articulate adjustments 
needed to improve 
personal practice and its 
impact on diverse learners. 

  

 
INTRODUCTION TO THE PROFESSIONAL PORTFOLIO 

WHAT IS A PROFESSIONAL PORTFOLIO? 

A professional portfolio is a tool judiciously and carefully crafted to approximately showcase the work of 
a professional educator while providing evidence of career growth. It is NOT simply a gathering of all the 
lesson plans, papers, and assignments completed during a designated period that has been placed in a 
notebook/scrapbook. Campbell, Cignetti, Melenyzer, Nettles, and Wyman (1997) defined a portfolio as 
being an organized goal-driven exhibit providing evidence of understanding and performance. 

As a candidate in Darden College of Education and Professional Studies’ teacher preparation program, 
the portfolio you develop is an evolving structure that will help document growth over time. It promotes 
self- reflection and critical analysis in ways that help you understand the complexities of teaching. 
Serving as a thread that weaves all parts of the teacher preparation program together, the portfolio helps 
you integrate knowledge and basic skills from across diverse courses and experiences during your years 
of study. The portfolio process allows you, as well as your instructors, to visualize the entire conceptual 
framework of teacher as professional educator with all the diverse theoretical and practical activities that 
shape learning. 

A professional teaching portfolio offers you a means of presenting your case coherently. It shows school 
officials why your candidacy is worthy of special notice and gives them the opportunity to view materials 
beyond those in the professional credentials file you submit to a school division as part of your 
application for 





Old Dominion University Darden College of Education and Professional Studies 

40 

 

 

 



Old Dominion University Darden College of Education and Professional Studies 

41 

 

 

CHECKLIST FOR PROFESSIONAL PORTFOLIO (PRESERVICE) 

I. Professional Preparation (All elements required.) 
 A Candidate's Information (see below) 
 B Statement of personal teaching philosophy 
 C Resume 
 D Graduate and undergraduate transcripts 
 E Professional Assessments score reports, Praxis II, VCLA, Praxis Teaching Reading: Elementary 

(previously RVE/VRA) 

 F Certificates in :Dyslexia, Restraint and Seclusion, Cultural Competency, Child Abuse and 
Neglect and First Aid, CPR, AED training. 

 G Letters of recommendation (3-5) 
 H Copies of all teaching certifications and licenses 
 I Evaluations (Observation, Practicum, Teacher Candidate Internship) 

 
A. Candidates Information 

• 
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language, driver’s license, etc. 

Evaluations – Observation, practicum, and teacher candidate internship.  
II. Pre-service teaching Competencies (All elements required.) The Professional Portfolio Committee devised a 

common core of competencies which were inspired by those standards recommended by professional 
organizations and utilized by NCATE/CAEP for purposes of accreditation. The professional education 
organizations included: Association for Childhood Education International (ACEI), International Technology 
Education Association/ Council on Technology Teacher education (ITEA/CTTE), National Association for the 
Education of Young Children (NAEYC), National Council of Teachers of English (NCTE), National Council of 
Teachers of Mathematics (NCTM), National Middle School Association (NMSA), National Science Teachers 
Association (NSTA) and National Council for the Social Studies (NCSS). 

 While the process of developing a portfolio may seem like a daunting task at first, the key to 
making this task manageable is to follow the guidelines provided for developing the portfolio. 
These guidelines will define expectations for each section of your portfolio. They have been 
provided to help you as you begin your portfolio preparation and are required components of your 
portfolio; however, you are encouraged to extend beyond these requirements so that your portfolio 
becomes a document that reflects your creativity and individuality. Remove from artifacts all 
reference to K-12 school names, and learner names. Use aliases if necessary. 

 These artifacts should come from the unit in the “Impact in Student Learning Assignment”, 
and other supplemental materials from your program of study. Per competency, write a one-half to 
one-page reflection addressing your growth as supported by reference to 2-4 artifacts. Be sure to 
clearly describe in what ways each referenced artifact illustrates your growth. For each of the 
following indicators the candidate will provide evidence of growth in knowledge, understanding 
and disposition, including design and appropriate use of: 

 

A Learner-centered and/or differentiated instruction providing for special needs learners and individual 
learner needs 

B Instructional and curricular adaptions for multicultural, ethnic, socio-economic, and linguistic 
diversity, and gender equity 

C Developmentally appropriate instruction 
D 



Old Dominion University Darden College of Education and Professional Studies 

43 

 

 

 
Candidates provide evidence that they: 

• Honor individual differences among learners by utilizing multiple approaches to thinking and 
learning 

• Develop and implement an integrated curriculum that focuses on children’s needs and 
interests. 

 
B. Instructional and curricular adaptions for multicultural, ethnic, socio-economic, and 

linguistic diversity, and gender equity. 

Candidates provide evidence that they: 

• Plan instructional activities appropriate to the needs of culturally, ethnically, economically, 
and linguistically diverse learners and those with exceptional learning needs. 

• Use their knowledge of learner diversity to affirm and support full participation of all learners. 
• Use a variety of approaches to instruction in diverse settings and with learners with diverse 

backgrounds, interests, and abilities. 
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• Help learners 
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Teacher Candidate Portfolio Rubric 

 
 Meets Standards 

(2 pts) 
Needs Improvement 

(1pt) 
Unacceptable 

(0 pts) 
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PART THREE 
 
 

EVALUATION PROCEDURES 
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EVALUATION: ROLES  
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TEACHER CANDIDATE PROFESSIONAL ATTRIBUTES AND INSTRUCTIONAL 

DEVELOPMENT SCALES 

Teacher Candidate:     Semester/Year    

UIN: Undergraduate  Graduate   Post-Baccalaureate  

Endorsement Area Student is Seeking:      

Clinical Faculty:    Clinical Faculty Email:     
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1. Planning and 
Preparation 

     

Criterion Exceeds Expectations Meets 
Expectations 

Developing Does Not Meet 
Expectations 

Did Not 
Observe 

1a: Demonstrating 
Knowledge of 
Contentand 
Pedagogy 

The teacher displays 
extensive knowledge of 
the important concepts 
in the discipline and 
how these relate both to 
one another and to other 
disciplines. The teacher 
demonstrates 
understanding of 
prerequisite 
relationships among 
topics and concepts and 
understands the link to 
necessary cognitive 
structures that ensure 
student understanding. 
The teacher’s plans and 
practice reflect 
familiarity with a wide 
range of effective 
pedagogical approaches 
in the discipline and the 
ability to anticipate 
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 formative assessment 

is well designed and 
includes student as 
well as teacher use of 
the assessment 
information. 

clear. The teacher 
has a well- 
developed 
strategy for using 
formative 
assessment and 
has designed 
particular 
approaches to be 
used. 

some of the 
instructional 
outcomes. 

  

Comments: 

2. The Classroom 
Environment 

     

2a: Creating an Classroom Teacher-student 
interactions are 
friendly and 
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Learning place, characterized by 

a shared belief in the 
importance of learning. 
The teacher conveys 
high expectations for 
learning for all students 
and insists on hard 
work; students assume 
responsibility for high 
quality by initiating 
improvements, making 
revisions, adding detail, 
and/or assisting peers in 
their precise use of 
language. 

where learning is 
valued by all; 
high expectations 
for both learning 
and hard work 
are the norm for 
most students. 
Students 
understand their 
role as learners 
and consistently 
expend effort to 
learn. Classroom 
interactions 
support learning, 
hard work, and 
the precise use of 
language. 

characterized by 
little 
commitment to 
learning by the 
teacher or 
students. The 
teacher appears 
to be only “going 
through the 
motions,” and 
students indicate 
that they are 
interested in the 
completion of a 
task rather than 
the quality of the 
work. The 
teacher conveys 
that student 
success is the 
result of natural 
ability rather than 
hard work, and 
refers only in 
passing to the 
precise use of 
language. High 
expectations for 
learning are 
reserved  0 -1.14 0 -1.145  those students 
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  classroom 

routines, 
volunteers and 
paraprofessionals 
contribute to the 
class. 

of learning. With 
regular guidance 
and prompting, 
students follow 
established 
routines, 
volunteers and 
paraprofessionals 
perform their 
duties. 

know or follow 
established 
routines, or that 
volunteers or 
paraprofessionals 
have clearly 
defined tasks. 

 

2d: Managing Student 
Behavior 

Student behavior is 
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and Discussion 
Techniques 

variety or series of 
questions or prompts to 
challenge students 
cognitively, advance 
high-level thinking and 
discourse, 
and promote 
metacognition. Students 
formulate many 
questions, initiate 
topics, challenge one 
another’s thinking, and 
make unsolicited 
contributions. Students 
themselves ensure that 
all voices are heard in 
the discussion. 

teacher may use 
some low-level 
questions, he 
/she/they poses 
questions 
designed to 
promote student 
thinking and 
understanding. 
The teacher 
creates a 
genuine 
discussion 
among students, 
providing 
adequate time 
for students to 
respond and 
stepping aside 
when doing so 
is appropriate. 
The teacher 
challenges 
students to 
justify 
their thinking 
and successfully 
engages most 
students in the 
discussion, 
employing a 
range of 
strategies to 
ensure that most 
students are 
heard. 

students through 
a single path of 
inquiry, with 
answers 
seemingly 
determined in 
advance. 
Alternatively, the 
teacher attempts 
to ask some 
questions 
designed to 
engage students 
in thinking, but 
only a few 
students are 
involved. The 
teacher attempts 
to engage all 
students in the 
discussion, to 
encourage them 
to respond to one 
another, and to 
explain their 
thinking, with 
uneven results. 

low cognitive 
challenge, with 
single correct 
responses, and 
are asked in rapid 
succession. 
Interaction 
between the 
teacher and 
students is 
predominantly 
recitation style, 
with the teacher 
medi T*
[(m)-649
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 contributions to the 





Old Dominion University Darden College of Education and Professional Studies 

61 

 

 

 
 and noninstructional 

records is fully 
effective. Students 
contribute information 
and participate in 
maintaining the records. 

completion of 
assignments, 
student progress 
in learning, and 
noninstructional 
records is fully 
effective. 

student 
completion of 
assignments and 
student progress 
in learning is 
rudimentary and 
only partially 
effective. 
The teacher’s 
records for 
noninstructional 
activities are 
adequate but 
inefficient and, 
unless given 
frequent 
oversight by the 
teacher, prone to 
errors. 

completion of 
assignments and 
student progress 
in learning is 
nonexistent or in 
disarray. The 
teacher’s records 
for 
noninstructional 
activities are in 
disarray, the result 
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 in promoting a culture 

of professional inquiry. 
The teacher volunteers 
to participate in school 
events and district 
projects, making a 
substantial contribution 
and assuming a 
leadership role in at 
least one aspect of 
school or district life. 

teacher 
volunteers to 
participate in 
school events 
and in school and 
district projects, 
making a 
substantial 
contribution. 

invited to do so. 
The teacher 
participates in 
school events and 
school and 
district projects 
when specifically 
asked. 

The teacher 
avoids becoming 
involved in 
school events or 
school and 
district projects. 

 

4e: Growing and 
Developing 
Professionally 

The teacher seeks out 
opportunities for 
professional 
development and makes 
a systematic effort to 
conduct action research. 
The teacher solicits 
feedback on practice 
from both supervisors 
and colleagues. The 
teacher initiates 
important activities to 
contribute to the 
profession. 

The teacher 
seeks out 
opportunities for 
professional 
development to 
enhance content 
knowledge and 
pedagogical skill. 
The teacher 
actively engages 
with colleagues 
and supervisors 
in professional 
conversation 
about practice, 
including 
feedback about 
practice. The 
teacher 
participates 
actively in 
assisting other 
educators and 
looks for ways to 
contribute to the 
profession. 

The teacher 
participates to a 
limited extent in 
professional 
activities when 
they are 
convenient. The 
teacher engages 
in a limited way 
with colleagues 
and supervisors 
in professional 
conversation 
about practice, 
including some 
feedback on 
teaching 
performance. The 
teacher finds 
limited ways to 
assist other 
teachers and 
contribute to the 
profession. 

The teacher 
engages in no 
professional 
development 
activities to 
enhance 
knowledge or 
skill. The teacher 
resists feedback 
on teaching 
performance from 
either supervisors 
or more 
experienced 
colleagues. The 
teacher makes no 
effort to share 
knowledge with 
others or to 
assume 
professional 
responsibilities. 

Teacher 
candidate did 
not have the 
opportunity to 
demonstrate 
skills. 

4f: Showing 
Professionalism 
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 particularly those 

traditionally 
underserved, are 
honored in the school. 
The teacher takes a 
leadership role in team 
or departmental 
decision making and 
helps ensure that such 
decisions are based on 
the highest 
professional standards. 
The teacher complies 
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A Guide for the Assessment and Evaluation of Teacher Candidate Interns- Endorsement 

SPECIFIC QUESTIONS 

While candidates in the approved teacher education programs must exhibit professional dispositions and 
effective teaching skills, they must also demonstrate dispositions and skills that are specific to their 
teaching areas. There are unique knowledge, skills, and dispositions a candidate in the area of Elementary 
Education will need to demonstrate that will be different from that of a candidate in the area of health and 
physical education or even biology. For that reason, the faculty, university supervisors, clinical faculty, 
and teachers, in the field have developed a set of “Endorsement Specific Questions” to accompany the 
candidate evaluation. These additional questions provide in-depth evaluation form each national 
organization to determine if the candidate has mastered the unique skills in their specialty area based on 
their standards. 
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OLD DOMINION UNIVERSITY 
DARDEN COLLEGE OF EDUCATION AND PROFESSIONAL STUDIES 

EVALUATION OF TEACHER CANDIDATE BY SCHOOL ADMINISTRATOR 

Teacher Candidate     UIN   

Year  Semester     Student Status    

Name of School Administrator     

School Division   School   

Judging the teacher candidate as a developing professional, please rate him/her on each item using the 
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FOR SUPERVISORS 

Form Distribution: 

University Supervisor Observation and Conference - completed by the University Supervisor 

1. one copy is submitted at the end to be placed in the candidate’s file 

Weekly Feedback Guide – completed by the clinical faculty and reviewed by the university supervisor. The 
candidates keep these for their records. 

Teacher Candidate Professional Growth Plan – completed by the university supervisor in collaboration with the 
clinical faculty. This plan is developed when the teacher candidate is having difficulties in succeeding in specific 
areas. Documentation of how to help the teacher candidate succeed is necessary. A timeline must be included. A 
copy is provided to the Office of Clinical Experiences at Old Dominion University. 

Assessment of Instructional Environment – this evaluation is completed by the teacher candidate. This is the 
candidate’s evaluation of the instructional environment and how to effectively plan for each student in the provided 
environment. This evaluation is reviewed with the University Supervisor. It should be completed for each classroom 
the student teacher interacts with. 

Professional Attributes and Instructional Development Scales – this is completed at the mid-term and final. If a 
candidate is in two seven-week placements, a mid-term and final is completed in each setting. The clinical faculty 
completes the evaluation. The supervisor reviews the evaluation prior to administering the evaluation to the 
candidate. They should complete the evaluations with feedback from the university supervisor. The teacher 
candidate, university supervisor, and clinical faculty will receive an email links to confirm that an electd
( )Tj
Tc 0.001 Tw0 Td
( )Td
[(r)-2.3 (ec)12.2 (ei)2.8 (v)-4 (e)]-5.4 Tw ( )Tj
-0.0 wrm 
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Old Dominion University 
Darden College of Education and Professional Studies 

Report of University Supervisor Observation and Conference 

Teacher Candidate     Clinical Faculty   

School  Bell   Date   

Subject/Grade Level   Date/Time of Next Visit   

Lesson Plan comments: 

 
 
 

Weekly journal review: 
 

 
 
 

 

Observations: 
 

 
 
 

 
Reinforcement/Strengths: 

 

 
 
 

Refinement/Improvement: 

 
 

 
 
 

Focus for next observation: 
 
 
 

 
Thought-provoking questions for teacher candidate to reflect 
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Darden College of Education and Professional Studies 

TEACHER CANDIDATE PROFESSIONAL GROWTH PLAN 

 
Teacher Candidate    Clinical faculty  

School  Date    Subject/Grade Level   

Strengths: 

 
 
 
 
 
 

Areas of Improvement: 
 

Plan of Actions: 
a. Teacher Candidate Responsibilities: 

 

 

 
 

b. Clinical faculty responsibilities: 
 

Give Specific examples of candidate’s strengths (identify a minimum of three) 

Give specific examples- use behavioral terms (identify no more than two or three) 

Specify what the candidate should do to be successful. Provide a detailed time frame with dates. 
Use behavioral statements – MOO – (Measurable, Observable, Objective) 

What will the university supervisor do to help the teacher candidate be successful? (Observe 
more frequent, Communication, Model) 

What will the clinical faculty do to assist the teacher candidate be successful. (Model for 
candidate and Debrief) 
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c. University Supervisor Responsibilities: 

Teacher Candidate’s Status in Internship: 

 
 
 
 

Signature of Teacher Candidate Date 
 
 

Signature of Clinical Faculty Date 
 

       Signature of University Supervisor          Date 
 

                        
 Signature of Director of OCE                                                           Date

Completed by university supervisor in collaboration with clinical faculty (Progressing, In 
jeopardy) 
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TEACHER CANDIDATE CLINICAL FACULTY DATE 

WEEKLY FEEDBACK GUIDE 
This form has been designed to help clinical faculty give teacher candidates frequent specific feedback. After checking items in each area, please turn page and 
provide more specific information. 

PROFESSIONAL 
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Teaching Plans 

1. Plan has objectives for current lesson 

2. Plan has objectives related to appropriate SOL 

3. Plan has group/individualized for diverse learners 

4. Plan has procedures for assessing student progress 

5. Plans are given to clinical faculty three days in advance 

Classroom Management 

6. Provides clear academic and behavioral expectations at 
beginning of lesson 

7. Reinforces appropriate student behavior 

8. Enforces classroom expectations/rules consistently, 
firmly, and fairly 

9. Positions self to see majority of students 

10. Scans class regularly to proactively address student 
behaviors 

11. Communicates enthusiasm for teaching 

Classroom Instruction 

12. Provides objectives and establishes student’s prior 
knowledge 

 
 

 ٱ
 ٱ
 ٱ
 ٱ
 ٱ

 
 
 

 
 ٱ
 ٱ
 ٱ
 ٱ
 ٱ

 ٱ

 
 ٱ

 
13. Reviews homework and ties to instructional objectives 

14. Begins lesson on schedule 

15. Presents concrete and/or visual models when appropriate 

16. Uses effective question techniques 

17. Uses appropriate wait time for students after asking questions 

18. Uses effective closure or summarization techniques 

19. Uses instructional time effectively 

20. Uses instructional pacing that is appropriate for student 
performance levels 

21. Maximizes instructional time 

22. Provides students the opportunity to demonstrate understanding 

Assessment and Feedback 

23. Provides feedback in timely manner 

24. Assists students in evaluating their own performance 

25. Uses assessment data to routinely differentiate instruction 

 
 ٱ
 ٱ
 ٱ
 ٱ
 ٱ
 ٱ
 ٱ
 ٱ

 ٱ
 ٱ

 
 
 

 ٱ

 ٱ
 ٱ

 
WEEKLY FEEDBACK GUIDE 

 

 
 
 
 
 
 
 
 
 
 
 
 

 

If there are elements of professional development or Instructional Development competencies that need more 
attention, please provide specific examples of how the teacher candidate may strengthen this area. 

In the space below, the teacher candidate will briefly outline plans to strengthen or improve areas noted by 
the clinical faculty. 
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OLD DOMINION UNIVERSITY 

CLINICAL FACULTY INFORMATION SHEET 
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Gender: Male   Female  

 
Race: AA- African American: (1)  AI- American Indian/Alaskan Native: (2)  

 AP- Asian/ Pacific Islander: (3)  
WH- White-non K=Hispanic: (5)  

HS- Hispanic: (4)  
OT- Other: (6)   

CLINICAL FACULTY INFORMATION SHEET (continued) 

Membership 
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CLINICAL FACULTY INFORMATION SHEET (continued) 

COMMONWEALTH OF VIRGINIA SCHOOL DIVISION/DISTRICTS 

Please enter the code for your school division/district in the space provided on page one of this 
information sheet for the question on school division. 

Accomack (1) Floyd (41) Nelson (81) Tazewell (121) 
Albemarle (2) Fluvanna (42) New Kent (82) Virginia Beach (122) 
Alexandria (3) Franklin County (43) Newport News (83) Warren 
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WEEKLY JOURNAL 

 
(To be submitted each week to the Old Dominion University Supervisor) 

Use this journal to describe your progress in becoming a Professional Educator in 
relation to the goals of The Unit’s Model in the Handbook. 

Name   Date  

 
1. What was the purpose of your lesson this week? 

2. How did you engage your learners with your materials? 

3. Were you effective in meeting the purpose of the lessons – how are you measuring this? 

4. What are the strengths of this lesson? (Identify at least two areas) 

5. What areas will you seek to improve in future lessons? 

6. Did you make any changes in your plantenJ
-0.004 Tc 0.0048(ma)6 (ou )]TJ
-0.004 Tc 0.004 Tw [(m)-6 rdy <</MCID 13 >>BD9your 
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Time Record Explanation Sheet 

The time record should carefully account for time spent in internship. Responsibility for the accuracy of this 
record lies with the individual teacher candidate. The time record, along with evaluations from clinical faculty, 
school administrators and university supervisor, becomes a permanent part of internship files at the University. 

Instructions for completing the Time Record: 

1. Hours should be entered by the week, not daily. (A daily record can be kept informally 
and then entered on the time record at the end of each week.) Each candidate is 
responsible for completing the required number of weeks in their approved teacher 
education program. 

2. Hours are to be verified by the signature of the clinical faculty. 
3. Hours are to be totaled down the right hand “Total” column and across the bottom. 
4. Column 1, “Non-teaching Activities”, should include hours spent in observation, 

conferences, monitoring duties (i.e., hall duty, bus duty, study0.004( )Tj
2.26  Tc -0.002 Tw 1.45 0 T
[(h)-4 (a6 (ily)]ll ( ]TJ
0 Tc 0 Tw 5.02 0 T8
( )Tj
-0.004 Tc 0.004 Tw 0.26 -4 (d)]TJ
0 Tc 0 Tw 1.44 0 6d
( )Tj
0.23 0 Td
[(dut)-o(he)4 ( r)3 r2.39 0 0d
( )Tj
0.22 0 c -0.002 Tw 1.45 [(ily)]cly)]tiva6 (itie)-5 ( ]TJ
0 Tc 0 Tw -20.41 -1924 Td
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SUBMITTED ELECTRONICALLY 

 
OLD DOMINION UNIVERSITY 

DARDEN COLLEGE OF EDUCATION AND PROFESSIONAL STUDIES 

 

 

 
Clinical Faculty’s Name  Semester/Year  

Please indicate to what degree your clinical faculty performed the listed activities by circling the 
appropriate number using the following scale: 

4= Exceeds Expectations 3= Meets Expectations 2= Needs Improvement 1=Unacceptable 0= Not Observed 

I. SUPPORT/ COMMUNICATION 
 

• Acquainted you with the school, staff, learners, teachers, parents and 
community 

4 3 2 1 0 

• Oriented you to classroom rules, organization, and management. 4 3 2 1 0 

 
II. INSTRUCTIONAL GUIDE 

 
• Provided a positive learning environment 4 3 2 1 0 

• Provided a desk or workplace, necessary instructional materials 
resources, supplies and equipment 

4 3 2 1 0 

• Guided you with initial lesson plans and material development 4 3 2 1 0 

• Modeled how to maintain grades, lesson plan, and assess learners 4 3 2 1 0 
• Acquainted you with routine tasks 4 3 2 1 0 

 
III. PROFESSIONAL GROWTH 

 
• Provided 
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SUBMITTED ELECTRONICALLY 

OLD DOMINION UNIVERSITY 
DARDEN COLLEGE OF EDUCATION AND PROFESSIONAL STUDIES 

 

 

 
Supervisor’s name   Semester/Year   

Please indicate to what degree your university supervisor performed the listed activities by circling the 
appropriate number using the following scale: 

4= Exceeds Expectations 3= Meets Expectations 2= Needs Improvement 1=Unacceptable 0= Not Observed 

I. SUPPORT/COMMUNICATION 
 

• Advised 



Old Dominion 



Old Dominion University Darden College of Education and Professional Studies 

84 

 

 

SUBMITTED ELECTRONICALLY 

OLD DOMINION UNIVERSITY 
DARDEN COLLEGE OF EDUCATION AND PROFESSIONAL STUDIES 

 

 

 
Clinical Faculty’s Name   Semester/Year   

Please indicate to what degree your clinical faculty performed the listed activities by circling the 
appropriate number using the following scale: 

4= Exceeds Expectations 3= Meets Expectations 2= Needs Improvement 1=Unacceptable 0= Not Observed 

I. SUPPORT/COMMUNICATION 
 

• Acquainted you with the school, staff, learners, teachers, parents and 
community 

4 3 2 1 0 

• Oriented you to classroom rules, organization, and management. 4 3 2 1 0 

 
II. INSTRUCTIONAL GUIDE 

 
• Provided a positive learning environment 4 3 2 1 0 

• Provided a desk or workplace, necessary instructional materials 
resources, supplies and equipment for the teacher candidate 

4 3 2 1 0 

• Guided the teacher candidate with initial lesson plans and material 
development 

4 3 2 1 0 

• Modeled how to maintain grades, lesson plan, and material development 
for teacher candidate 

0
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SUBMITTED ELECTRONICALLY 

OLD DOMINION UNIVERSITY 
PROFESSIONAL DISPOSITIONS 

 
 

Criterion Exceeds Expectations Meets Expectations Developing Does Not Meet 
Expectations 

Professionalism     

Candidate demonstrates 
positive work habits 
and interpersonal skills 
including: a positive 
attitude, dependability, 
honesty, and respect for 
others. 

 
 
 
 
 
 

InTASC #3. Learning 
Environment 

Adheres to schedules, is 
prepared (work is done 
with care and all 
responsibilities are met), 
can be trusted to take on 
additional responsibilities. 
Should an extenuating 
circumstance arise, seeks 
opportunities to display 
positivity and respect for all 
parties involved. 

Adheres to 
schedules, is 
prepared (work is 
done with care and 
all responsibilities 
are met), can be 
trusted to meet 
responsibilities. 
Should an 
extenuating 
circumstance arise, 
maintains composure 
and positive attitude 
to complete the task. 
Maintains respect for 
all parties involved. 

Adheres to schedules, is 
prepared, can be trusted to 
meet responsibilities in 
usual circumstances. In the 
event of extenuating 
circumstances, may 
struggle or resort to 
negative reactions or lack 
of respect. 

Does not consistently 
adhere to schedules, 
arrive prepared, or 
complete assignments, 
duties, or tasks 
honestly with a 
positive attitude. 

Candidate uses sound 
judgement and 
thoughtful decision 
making with written 
and oral 
communication, while 
considering the 
intended audience and 
consequences. 

InTASC #3. Learning 
Environment 

Demonstrates sound 
judgment and is thoughtful 
in communications while 
considering both the 
intended audience and 
associated consequences. 
Shows forethought in tough 
situations to proactively 
craft a plan of action. 

Demonstrates sound 
judgement and is 
thoughtful in 
communications 
while considering 
both the intended 
audience and 
associated 
consequences in 
alignment with 
school, system, and 
university directives. 

Begins to consider 
intended audience before 
responding, however still 
struggles with decision 
making and the associated 
consequences of their 
communication. 

Does not take into 
account intended 
audience or 
consequences 
associated with 
communicating with 
others and does not 
demonstrate sound 
decision making. 

Candidate exhibits 
organization skills. 

Successfully plans progress 
toward and meets 
deadlines. Keeps one’s own 
materials organized for 
efficiency and ease of use. 
Keeps material’s organized 
for ease of access and 
appropriate feedback. 
Teaches others 
developmentally 
appropriate organizational 
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Candidate exhibits 
emotional maturity and 
expresses concerns 
properly and 
professionally. 

Maintains emotional 
composure even in 
unforeseen circumstances. 
Is responsive to others’ 
emotions and needs. 
Accepts responsibility for 

Maintains emotional 
composure even in 
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Candidate reflects upon 
and addresses biases by 
promoting achievement 
of students at all levels. 

 
 
 
 
 
 
 
 

InTASC #9: Professional 
Learning and Ethical 
Practice 

Persists in positive 
expectations for all students 
through reinforcement of 
critical reflection of biases 
amongst self and 
colleagues. Advocates for 
all learners. 

Regularly considers 
interactions, 
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Candidate values 
diverse cultures, 
identities, and 
perspectives, inclusive 
of learning 
exceptionalities, 
gender, sexual 
orientation, 
religion/worldview, 
race/ethnicity, SES, 
language, national 
origin, immigration 
status, age, family 
structure. 

InTASC #2: Learning 
Differences 

Educates him or herself 
about cultures/identities 
and avoids the assumption 
that any group of people 
have a singular shared 
perspective
0 Tc 0 Tw 3.3987l86-g
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Candidate advocates 
for/with students and 
families. 

InTASC #10: 
Leadership and 
Collaboration 

Demonstrates the abilities 
to advocate for and/or with 
students and families 
towards their needs and 
concerns, both inside and 
outside the school. 

Demonstrates the 
ability to advocate 
for and/or with 
students and families 
towards their needs 
and concerns, inside 
of school. 

Seeks to understand the 
broader needs and 
concerns of students and 
their families. 

Does not engage with t
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Candidate sets and 
pursues short and long- 
term professional goals. 

 
InTASC #9: 
Professional Learning 
and Ethical Practice 

Has a plan in place to 
reflect upon professional 
short and long-term goals 
and can adjust course or re- 
set goals if/and when 
needed. 

Avoids complacency 
in professional life. 
Does not embrace 
the notion that if it 
isn’t “broken” it 
shouldn’t be 



Old Dominion University Darden 
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PART FIVE 

 
APPENDIX 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX 1.1 
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DEVELOPMENT OF THE CONCEPTUAL FRAMEWORK 

The Unit’s Conceptual Framework Committee has as its charge the oversight and management of 

the Conceptual Framework. This Committee reviews the Framework, considers modifications and 

updates, and approves any changes to the framework. The Committee consists of a representative group 

of both internal and external constituents. Additionally, the College meets with regional school divisions 

once each year to review the Unit’s Conceptual Framework as well as a variety of other documents, 

including student teaching documentation. This group also discusses observations, issues, and concerns 

related to the performance of the Unit’s candidates as well as the changing environment of education in 

the region. As a result, programmatic and process improvements are often identified that may positively 

affect the performance of teachers, other school professionals, and educational leader candidates. 

The Unit’s Conceptual Framework remains a living document and a work in progress. 
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University and Unit Mission and Vision 
The Conceptual Framework for the Professional Education Unit 

Old Dominion University 
November 2009 

Educator as Professional 

The Conceptual Framework for the professional education unit at Old Dominion University is guided by 

the theme, Educator as Professional. 

Vision and Mission of the Institution and Unit 
Vision of the Institution 

Old Dominion University will be recognized nationally and internationally as forward-focused 

metropolitan university with a collaborative and innovative approach to education and research that spurs 

economic growth, focuses on student success, engages civic and community partners, and uses its 

connections with the military and maritime industries and its exceptional strengths and leadership in 

related areas to provide practical solutions to complex, real world problems. 

Mission of the Institution 

Old Dominion University, located in the City of Norfolk in the metropolitan Hampton Roads 

region of coastal Virginia, is a dynamic public research institution that serves its students and enriches 

the Commonwealth of Virginia, the nation, and the world through rigorous academic programs, strategic 

partnerships, and active civic engagement. 

The University’s Mission Support describes, in detail the principles and practices that underlie the 

university’s undergraduate and graduate teaching, research, and service missions: a sound general 

education program; critical thinking; diversity; academic freedom; serving the needs of the local, national, 

and international communities, including military members and their families; and collaborating with 

government, industry, and alumni. Finally, the Major Goals of the University are described in detail: 

Learners; Faculty; Academic Programs; Teaching; Research, Scholarship and Creativity; International 

Connections; Life-long Learning; Community Service; Campus Life; Alumni; and Quality. Both the core 

mission statement and the detailed support statements constitute the foundation of all aspects of the 

University’s 2014-2019 Strategic Plan. All documents related to the University’s mission can be found on 

the first few pages of the current University Graduate and Undergraduate Catalogs. 

Vision and Mission of the Unit 

Together, the Darden College of Education and Professional Studies, the College of Arts and 

Letters, and the College of Sciences comprise the Unit and strive to prepare the highest quality school 

professionals, at all levels, capable of positively impacting the education of tomorrow’s leaders, one 

student at a time. 



Old Dominion University Darden College of Education and Professional Studies 

95 

 

 

 
The Unit’s mission is to prepare professional educators to fulfill the needs of the education 

community, now and in the future. The vision and mission of the Unit are derived from those of the 

Darden College of Education and Professional Studies. 

The vision of the Darden College of Education and Professional Studies is to become recognized 

as one of the top 50 colleges of education in the country and to increase its rankings in national opinion 

surveys by focusing its resources to achieve: 

• Collaboration among departmental, College, and University colleagues with professional 

colleagues throughout the world; 

• Adherence to the highest standards of professionalism and prominence in our professions; and, 

• A reputation for innovation in teaching, research, and service in the preparation of teachers and 

other professionals, leaders, and scholars as we meet the needs of Hampton Roads, the 

Commonwealth of Virginia, the nation, and the world. 

The College’s mission is to provide excellence in teaching, scholarly activities, and service while 

meeting the needs of its community and maintaining national and international prominence. The mission 

is fulfilled through the Unit’s undergraduate and graduate program (e)9.2 (r)-d
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Heighten my awareness of individual and cultural similarities and differences. 

Additionally, the Darden College of Education and Professional Studies emphasizes 

collaboration, professionalism, ethical practice, and innovation. The value-added activities of its 100- 

strong faculty support these beliefs through their work in undergraduate and graduate degree programs, 

continuing education opportunities, research, and service to the community. 

Unit Purpose 
The Old Dominion University Professional Education Unit’s purpose is to prepare teachers, other 

school professionals, and educational leaders who have knowledge of their teaching disciplines, with the 

ability to provide state-of-the-art instruction to learners of various cultural and socioeconomic 

backgrounds, and who demonstrate attitudes which promote commitment to teaching and learning, as 

well as lifelong professional growth and development. The Unit routinely works to make improvements 

and modifications that strengthen its purpose and reflect the changing environment of the profession. 

Unit Goals 
The Unit’s goals are aligned with the goals of the University as stated in its Mission Support statement 

and Strategic Plan. Specifically, the unit embraces the following goals: 

• Provide candidates rich content experiences in each of the colleges to develop the required 

knowledge to effectively contribute to their specialization. 

• Provide diverse opportunities for candidates to explore, understand, and become skilled in 

pedagogy. 

• Provide a learning environment where appropriate professional dispositions are taught, modeled, 

emphasized, and ethical practice is valued. 

• Emphasize the importance of understanding and appreciating the various cultures and 

socioeconomic backgrounds of learners from both rural and urban settings. 

• Provide candidates the opportunity to experience and implement technology infused instruction. 

• Emphasize the importance of a culture of examination, assessment, and reflection for the purpose 

of improving student learning. 

• Provide opportunities for candidates to become familiar with, and engage in, professional 

organizations to emphasize the importance of lifelong professional growth, development, and 

service. 

Candidate Proficiencies 

The Unit emphasizes five candidate proficiencies in both content and pedagogy at the initial 

licensure level and in advanced professional studies as it prepares Professional Educators. The 

proficiencies emphasized include professional dispositions, understanding diverse learners, developing 

learning environments, professional growth and development, and assessment. 
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developmentally appropriate, responsive curriculum and instructional practices based on knowledge of 

individual learners, the community, and curriculum goals and content. 

Standards-based instruction, the knowledge and understanding of major concepts and principles 

of a candidate’s teaching discipline(s) as defined by educational state and national standard, is a key 

component of preparing candidates to establish effective learning environments. Candidates are expected 

to relate plans and resources to professionally developed state and national standards. 

Candidates must also be prepared to apply fundamental concepts of their content specialty. They 

must know, understand, and use the central concepts, structures of content, and tools of inquiry for 

students across the grades. In addition, candidates 
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Figure 1.0 

As depicted in figure 1.0, the Unit encompasses four candidate proficiencies in all of its programs and at 

its core is assessment. Assessment strengthens the reflective nature of the Unit and its candidates. 

In summary, the Unit’s faculty, in both initial licensure and advanced programs, assist individuals 

in achieving professional success by providing experiences that develop each of the conceptual 

framework’s proficiencies as portrayed in Figure 1.0. Thus, graduates emerge as Educators as 

Professionals 
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experiences including one urban opportunity and one classroom experience with exceptional learners. Our 



Old Dominion University Darden College of Education and Professional Studies 

103 

 

 

 
References 

 
Brophy, J.E. (1999). 


	Table of  

